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1.Purpose and Scope

SEND Tuition with Hannah’s Hub is committed to providing a safe, respectful and inclusive
learning environment in which every learner is understood as an individual. This policy
applies to all learners, parents/carers, agency staff and self-employed tutors delivering
tuition through the agency, including in family homes, community venues and online.

The agency recognises that all learners accessing its service have SEND and may
communicate distress, uncertainty, unmet needs or dysregulation through behaviour. A
behaviour approach must therefore be flexible, relational, proactive and responsive rather
than based on punishment or compliance. This reflects Department for Education guidance
that behaviour policies should consider the needs of pupils with SEND.

This document is an agency-wide framework, not a requirement for tutors to use a single
scripted method. Self-employed tutors are expected to work within the values, safeguarding
expectations and professional boundaries set out here, while using their own professional
expertise, training and knowledge of the individual learner to adapt their approach.

2. Our Approach
Hannah’s Hub understands behaviour as communication. A learner’s behaviour may indicate
a need to:
e Escape, avoid or pause a demand, task, situation or interaction that feels unsafe,
overwhelming or unmanageable.
Regulate sensory, emotional or physical needs.
Seek connection, reassurance, predictability or co-regulation from a trusted adult.
Gain access to something important to them, such as control, autonomy, a preferred
item, comfort, movement, rest or an activity.
e Communicate pain, anxiety, fatigue, hunger, confusion, shame, past experiences of
failure or fear of getting something wrong.
Tutors will be curious rather than judgemental. The starting question should be: “What
might this learner be communicating or needing right now?” rather than “How do | stop
this behaviour?”
Trauma Informed Practice
A trauma-informed approach means prioritising emotional and physical safety, predictable
relationships, calm communication, choice and repair after difficulty. Trauma-informed
education guidance similarly emphasises relationships, empathy and safety rather than
discipline-led responses.
PDA Informed Practice
The agency recognises that some learners may show demand-avoidant or demand-resistant
traits, sometimes described as a PDA profile. For these learners, everyday expectations can
be experienced as threats to autonomy or safety, particularly when demands are direct,
time-pressured, repeated or linked to perceived failure.
Tutors should use professional judgement and, where helpful, may:
e Reduce the perceived pressure of demands by using indirect, invitational or
collaborative language.
e Offer genuine choices and shared problem-solving, without presenting false choices.



Build in flexibility around task order, method, pace, seating, resources and breaks.
Use interests, humour, curiosity, role-play or imaginative approaches where
appropriate to the learner.

e Avoid power struggles, repeated insistence, escalating consequences or interpreting
avoidance as deliberate defiance.

e Accept that learning may need to happen sideways: through conversation,
movement, games, modelling, practical activity or a pause before direct academic
work.

e Keep expectations proportionate and distinguish between a necessary safety
boundary and a non-essential adult preference.

Adaptations should never remove safeguarding boundaries. Where immediate safety is
concerned, tutors should use calm, clear and minimal language and follow the agency’s
safeguarding and risk-management procedures.

3. Prevention and Planning

Before tuition begins, the agency and allocated tutor will gather relevant information from
parents/carers and, where appropriate, the learner, school or other professionals. This may
include strengths and interests, communication preferences, sensory needs, known triggers,
early signs of distress, helpful calming strategies, medical needs, risk information and
preferred ways of repairing after a difficult moment.

Where a learner is identified as being likely to need additional support with behaviour,
Hannah’s Hub will work with the parent/carer and or school/LA to create a Learner
Regulation and Support Plan. This may set out:

What helps the learner feel safe and ready to engage.

Early indicators of overload or rising anxiety.

Demands, environments or interactions that may be difficult.

Sensory, communication and regulation adjustments.

Preferred language and approaches to offering choice.

What adults should avoid.

Who should be contacted if a significant incident occurs.

Any agreed safety arrangements for home visits, community sessions or online
learning.

Plans are treated as confidential and shared only with people who need the information to
support the learner safely and effectively.

4. Responding to Dysregulation
When a learner becomes distressed, anxious, withdrawn, resistant or dysregulated, tutors
should first seek to reduce pressure and increase safety. The immediate priority is
regulation, not completing the planned task.
Tutors should, where appropriate:
1. Remain calm, use a low-arousal manner and reduce language.
2. Give the learner time and physical space, while maintaining appropriate supervision.
3. Offer a pause, movement break, quieter activity, sensory support or a change of task.
4. Acknowledge the learner’s experience without necessarily agreeing to unsafe
behaviour; for example: “This feels too much at the moment. Let's make it easier.”
5. Use familiar agreed strategies from the learner’s support plan.
6. Revisit learning only when the learner is calmer and able to engage.
Tutors should avoid punitive systems that are likely to increase anxiety or damage trust.



5. Boundaries and safety

Being trauma-informed and flexible does not mean that all behaviour is acceptable. The
agency maintains clear boundaries to protect learners, families, tutors and others. Violence,
threats, sexualised behaviour, discriminatory language, significant property damage, unsafe
leaving of a session area, or behaviour that creates a safeguarding risk must be responded
to calmly and taken seriously.

Tutors should state safety boundaries briefly and respectfully, for example: “I will not let
anyone get hurt. I'm stepping back and giving you space.” They should seek support from
the parent/carer or venue staff in accordance with the agreed arrangements and never
attempt to manage a serious incident alone where doing so is unsafe.

Physical intervention is not a behaviour-management strategy, and tutors must not use
restraint.

6. Recording, communication and review

Tutors must record significant behaviour or regulation incidents factually and promptly using
the agency'’s incident-recording process. Records should state what happened before,
during and after the event; observed behaviour; relevant triggers or environmental factors;
strategies used; injuries or damage; people present; communication with parents/carers; and
agreed next steps.

The agency will work collaboratively with parents/carers and, where appropriate, the learner
to understand patterns and improve support. Following an incident, the focus should be on
repair, learning and prevention rather than blame. This may include amending the learner’s
support plan, changing session length or setting, adding sensory adjustments, reviewing
demands, arranging a break in tuition, or seeking specialist advice.

7. Roles and responsibilities
The agency will:
e Recruit and onboard self-employed tutors with appropriate safeguarding checks,
experience and expectations.
Provide this policy, safeguarding procedures and a clear reporting route.
Support tutors to raise concerns, request advice and share learning from incidents.
Make reasonable efforts to match learners with tutors whose experience and
approach are appropriate to their needs.
e Review serious incidents and decide whether further risk assessment, additional
support or changes to provision are needed.
Self-employed tutors will:
e Apply this policy alongside their own professional expertise and relevant training.
e Use respectful, individualised and SEND-informed approaches.
e Read and follow learner-specific information, risk assessments and safeguarding
procedures.
e Remain within their competence and seek agency support where needs or risks
exceed what can safely be managed.
Record and report significant incidents promptly.
Maintain professional boundaries and never use punitive, humiliating or
discriminatory practices.
Parents/carers will be asked to:



e Share relevant information that may help the tutor understand and support their child
safely.

e Inform the agency of changes to the learner’s health, medication, risk, family
circumstances or support needs where relevant to tuition.

e Work with the agency and tutor to agree practical arrangements for sessions,
including how support will be accessed if the learner becomes distressed.

8. Monitoring and review

This policy will be reviewed at least annually, after a serious incident, or when agency
practice or relevant guidance changes. Feedback from learners, parents/carers and tutors
will inform improvements.



